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HISTORY

Preamble

This prescription provides the specifications for assessment for the South Pecific Form Seven
Certificate History Examingtion.

This prescription is derived from the requirements of the New Zedand University Entrance,
Bursaries and Scholarships prescription as adminisered by the New Zedand Qudifications
Authority.

Sudents may dso consolidaie knowledge <kills and understanding of outcomes from the
Pacific Senior Secondary Certificate or a comparable Sixth Form Qudification, which are
related to the specific outcomes of this prescription.

Although there is no prerequiste course of study required for canddates to enrdl in Form 7

Higory, it is strongly recommended that they will have undertaken courses a& Form 5 and/or
Form 6 Hidory.

The course is desgned for sudents who may undertake further studies in a tertiary inditution
aswdl asfor those students who will complete their forma education at the end of Form 7.

Aims

Students should be ble to:
develop an underganding of continuity and change over an extended time period and of
their heritage in alonger time frame than previoudy
devdop the <kills of indegpendent higtoricad invedtigation and communication of
hitoricd ideas and understanding
devdop a criticd approach to hisorical sources by exposng them to the vaying
interpretations and debates that result from higtorical study.

Objectives
1. I nformation gathering
Students should be able to:

define an area of historicd inquiry
identify a variety of rdevant primary and secondary sources
reference and organise items of evidence in alogica manner.
2. Information processing
Students should be able to:

identify and evduae different hisoricd interpretations, make generdisations, form
judgements

recognise different perspectivesin relation to a particular issue or event
summarise, sft and dassfy information



weigh evidence — fact versus opinion, dgnificant versus trivid, bias propaganda
limitations of a piece of evidence

edablish higoricd reaionships — cause and effect, past and present, generd and
gpecific, amilarities and differences.

3. Presentation of historical ideas and understanding
Students should be able to:
present a sustained and convincing argument, supported with evidence
use gppropriate historicd format/style
use accepted historica conventions such as footnoting and bibliographies.

OUTCOMES

SECTION A: BROAD SURVEY
Option 1: England, 1558 — 1667

Part A: Economy and Society
Outcome 1

Students will examine the nature of English society and economic activity from the 1560s to
the 1660s, identifying mgor trends and changes characterizing the century between these
dates.

Sudents will be expected to:

1.1 explan the importance of mariage and family life in society, identify gender roles and
discuss differencesin the socid hierarchy;

1.2  andyse the naure of the inditutiond church and the importance of popular bdiefs and
practices;

1.3  identify sructurd festures of rurd and urban society and economy, and assess the
impact of changes on society and economy.

Part B: Government and Politics, 1558 — 1640

Outcome 2

Students will andyse the nature of Elizabethan and ealy Stuart government, identifying
magjor issues faced by rulers and how they dedlt with them.

Students will be expected to:

2.1  describe and compare the characteristics of the persond monarchies of Elizabeth |,
James |, and Charles|;

2.2 explan and evduate key feaures of the mechinery of government of England under
Elizabeth 1, James | and Charlesl;



2.3  identify key issues of government under Elizabeth |, James | and Charles | and assess
their impact.
Explanatory Notes

In 22, machinely of government indudes centrd and locd governments, court patronage,
favourites and factions, and the role of parliament.

In 23, key issues include rdigion, finance, achac mechinery of dae, peace and war,
cooperation and conflict between monarch and governing class, multiple kingdoms.

Part C: Revolution, Republic and Restoration, 1640 — 1667

Outcome 3

Students will examine why England experienced aturbulent period between 1640 — 1667,
beginning with civil war and followed by regicide, the Interregnum and, finaly, Restoration
of the Monard.

Students will be expected to:

3.1 identify key causes of civil war, and explain the impact and consequences of civil war
in the period 1642-1649

3.2 asess the impact of key developments during the Commonwedth and Protectorate
period and the role played by Oliver Cromwell

3.3 explan the reasons for the Regtoration of Charles || and describe what was restored,
and what was unresolved.

Explanatory Note

In 32, Kkey devdopments incdude radicdism and consavatiam, authority and dissent,
experiments in government and reasons for their failure.

Option 2: New Zealand In The Nineteenth Century
Part A: Maori / Pakeha Race Relations

Outcome 1

Students will examine how relationships between Maori and Pakeha devel oped and changed
in the nineteenth century.

Studentswill be expected to:

1.1  identify and describe key socid, economic, religious and political contacts and
interaction between Maori and Pakehabefore 1840;

1.2  assstheimpact, and andyse the competing Maori and Pakeha perspectives of the
Treaty of Waitangi in the period 1840 — 1900;

1.3  identify and evauate the sgnificance of key issues in Maori-Pakeha race relations
between 1845 — 1900.

Explanatory notes

In 13, key isues include was, land, law, soverdgnty and rangatiratanga, politicd and
religious movements.



Part B:  Economic And Political Change

Outcome 2

Students will identify the main economic and political changesin the nineteenth century and
examine the relationship between palitica and economic developmernt.

Students will be expected to:
2.1  outlineand describe palitical developments and leadership in the nineteenth century;

2.2 identify and explain the main factors affecting changes in the economic structure of
nineteenth century New Zedland;

2.3  asessthe key indudtries and other economic activities that contributed to the
development of the New Zedland economy.

Explanatory notes

In 2.1, politicd developments include change from Maori authority to colonid government and
then settler government a locd, provincid and centrd leves.

In 2.2, factors include economic growth and depresson and ther impact, issues of a dependent
economy, the devdopment of trangport and communications and the reationship between
government policies and economic change.

In 2.3, development includes locdl, regiond, netiona and international aspects.
Part C:  Society And Attitudes

Outcome 3

Students will examine the nature of Maori and Pakeha population, socid organisation,
settlement and views of the world and how these changed over the nineteenth century.

Studentswill be expected to:

3.1 idetify and explan key factors of socid deveopment in nineteenth century New
Zedand,

3.2 desribe and evduate the impact of mgor issues such as gender, the world of work,
wefare, educaion, rdigion and prohibition in New Zedand society in the nineteenth
century;

3.3 evduate the changing vaues and aspiraions and fears of nineteenth century New
Zedanders.

Explanatory notes

In 3.1, factors include changing demographic and settlement patterns, migration to and within
New Zealand and socé organization.

In 3.2, gender could include the suffrage movement.
In 3.3, the term New Zealander includes Maori and migrant and settler Pakeha



Option 3: The Pacific 1870s — 1970s
Part A:  Imperialism in the Pacific (1870— 1914)

Outcome 1

Students will examine the nature of imperidism and itsimpact on Pecific socities.

Students will be expected to:
1.1  define and explain the process of imperidism in the period 1870 — 1914;

1.2  destribe the nature of the partition of the Pacific and compare and contrast the patterns
of imperid adminidration with reference to specific countries,

1.3  identify the sodd, economic and palitical impact of imperid expanson on the
indigenous populations of the Pecific by the early twentieth century.

Explanatory Notes

In 1.1, the process of imperidism indudes socid, economic, religious and politica aspects.

In 1.2, the partition of the Peacific includes motives of both the imperid powers and the
indigenous populaions. Petterns of imperid adminigration include the various palitica
arrangements for government of idand countries.

Part B: TheResponseto Colonialism in the Interwar Period (1914 — 1945)

Outcome 2

Students will examine the impact of World War | and the changing response to colonidismin
the inter-war period.

Students will be expected to:

2.1  evauatetheimpact of World War | on Pecific societies,

2.2  outline and andyse indigenous responses to colonidism;

2.3  desribe and explain the beginnings of indigenous independence movements.
Explanatory Notes

In 2.1, the impact includes the involvement of Pecific Idand men in the war, the Influenza
epidemic of 1918 and changes in the balance of power in the region.

In 2.2, indigenous responses include how indigenous people adopted, adapted and adjusted or
reacted to colonidism in the Pecific during the period 1918-45.

Part C:  Decolonisation and the Road to I ndependence (1945 — 1970s)

Outcome 3

Students will examine the impact of World War 11, the process of decolonisgtion including
the role of the United Nations, and will compae and contrast the varying roads to

independence.




Students will be expected to:
3.1  examinetheimpact of World Wer Il;

3.2 describe the process of decolonisation in Pacific societies and explain the role of the
United Nations in this process,

3.3  compare and contrast different roads to independence with reference to specific
countries.

Explanatory Notes

In 3.2, decolonisation includes identifying the process of change in the minds and leadership of
the Pecific Idanders with cals for freedom and sdif -determination; ard the clear identifiable
process of transferring lega and condtitutiona power from the colonid adminigration to the
new dlites of the newly proposed setes.



SECTION B: INDEPENDENT RESEARCH (INTERNAL ASSESSMENT)
Students will be able to conduct independent research on areas of historicd sgnificance.

Outcome 1

Students will be able to plan and carry out independent historica research.

Students will be expected to:

1.1  deveop aresearch proposd, explain the scope of the inquiry and the research process
and formulate the hypothess or focus questions;

1.2 gather information from arange of primary and secondary sources, organize and
reference the materid and maintain a persond log of the research process;

1.3  evduatetheinformation gathered by showing the usefulness of materid for answering
the focus questions or supporting/refuting the hypothesis.

Outcome 2

Students will be able to communicate higtorica ideas and understandings.

Students will be expected to:

2.1  show undergtanding of higtorical ideas and relaionships;

2.2 draw vaid condusions from an historica study;

2.3 identify and evduate different historicd interpretations;

2.4 present asugtained and convincing argument with supporting evidence;

2.5 present thefind product in an gopropriate historica formet, using accepted historica
conventions.



ASSESSMENT

Students will be assessed by a two hour 30 minute written examination (60%) and an internd
assessment component (40%). All outcomes in the prescription will be assessed.

The Written Examination  (Section A)

There will be a two hour 30 minute written examinaion which will test a range of knowledge,
undergtanding and skills consgtent with the ams of the prescription. Students will be required
to sdect quedions from EITHER the England OR New Zedand OR Pacific option. Each
option will be assessed by a comparable range of essay questions and one st of resource
questions.

Each of the options is divided into three arees of hidtoricad sudy, with each aea further
subdivided into three parts. An essay question will be st on eech of the three pats, thet is a
totd of nine questions will be sat. However, students will be required to answer TWO of the
essay quedtions only from their chosen option. In addition they will need to answer ALL of the
reource-based questions from ther chosen option. The essay form of quesion has
predominance because the writing of essaysisadgnificant skill for this subject at thislevel.

The essay questions will cover broad issues and understandings within the prescribed content.
The resource-based questions will refer to severd written and/or visud resources printed in the
examination paper, their purpose being to test arange of skills gopropriate to Form 7 History.

Each essay answer will have a maximum mak of 20, and the resource-based questions a
combined totd of 20 marks, giving aweighting of 60 marks for the complete examination.
Internal Assessment  (Section B)

Students are required to complete THREE studies which are assessed by teachersin schools.
Thesethree studies can focus on EITHER:
(@] aplace different to that sudied in Section A

OR
2 if the same place, atime period different to thet in Section A
Examples of possble combinations:
Combination Section A Section B
1 NZ inthe 19" Century NZ: A research aciivity in the 207
Century
2 Pecific 1870s— 1970s Pacific: A research activity inthe
pre contact period
3 England 1558-1667 England: A ressach activity st
between the two world wars of the
20" century

Students should be given sufficient background information to place the dtudies in hisoricd
context. These studies can concentrate on any area of higoricd dgnificance, eg. an era, issue,
event or persondity. The emphasis in internd assessment should be placed on the research
process.



The weightings for these three sudies are:
One mgor research study 20%
Two other research-based exercises 20% in total

A different weighting can be gpplied to each of the two researchbased exercises, providing
neither is less than 5% and the combined totd is 20%.

The mgor research study should reflect what is expected of at leest five weeks work from a
Form 7 dudent. Teachers should monitor the progress of ther dudents a each stage of the
research process prescribed.

The two other research-based exercises should together involve the dudent in a leest five
weeks work. They should be interesting and chdlenging tasks in line with the outcomes and
skills objectives. Examples of appropriate exercises include activities involving a range of
media—seminars, ord recordings, criticadl  reviews, photogrgphic  disdlays, diglays  of
documents or artifacts with andys's, debates, documentaries, news reports, role plays.

On completion of the tasks, student marks (out of 20) must be entered onto the mark capture
forms(HIST -1) (HI ST -2) as given in the Appendix.

General

Course work requirements

The assessment tasks and weightings given to each task should be dearly explaned to students
a the beginning of the year's course. Results must be cdlearly recorded and maintaned by
teachers so that accurate information on each student’ s progressis reedily available.

At the beginning of each year, each school presenting candidates for the South Pecific Form
Seven Cetificate History assessment must complete an Internd Assessment Summary Form
(HIST-1A) and forward to SPBEA by the date set down by the Director.

At the gart of the year students should be given a copy of the assessment statement to be used.
The assessment statement and copies of all assessment tasks and assessment schedules used, as
well as a sample of candidate responses to dl interna assessment work undertaken, must be

available for verification on request until 30 November of the year of the examination.

The moderation of Internd Assessment will be done in accordance with SPBEA policy as
gpecified from timeto time.
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APPENDIX

Marking Schedule for Internal Assessment (I ndependent Resear ch)

Note: This marking schedule is compulsory for teachers to use in the internd assessment
component of Form 7 Hidory. It covers dl agpects of hidoricd
communication of higtoricad idess and undergtandings. Depending on the task st eg. a minor
research activity, teachers might only need to use certain sections of this marking schedule. For
the mgor ressarch activity, the full marking schedule should be used.

A. Research Proposal

Defining the inquiry:

5 Clearly formulate hypothesisfocus questions, dealy show scope
of the sudy. Research procedures are thoroughly explained.

3 Formulate hypothessffocus questions, show scope of dudy and
make a statement on research procedures

1 Attempt to formulate hypothessfocus questions and to show

scope of dudy. A dmple datement is made on  research
procedures.

B. Information Gathering

Collecting information

5

1

Collect five or more rdevant sources, including a lesst one
clearly defined primary source.

Collect three rdevant sources, including a lesst one primary
source

Collect one source, ether primary or secondary

Organising and referencing material

5

1

Organize information in a logicd way and accurately reference
each item of evidence

Organize information in a logicd way and reference some items
of evidence

Make a basic attempt to organize information

Recording the research processin alog

5

Record complete entries, clearly showing the full research
process, possible changes, milestones

Record entries, showing aspects of the research process, possble
changes, milestones

Record some entries referring to the research process

11

investigation and

Totd: 5 marks

Totd: 15 marks



C.

I nformation Processing

Evaluation of evidence

5

Evduate five or more items of evidence and show how they rdae
to the hypothesisfocus questions

Evduate three items of evidence and show how they rdae to the
hypothes s'focus questions.

Evduate one item of evidence and show how it rdates to the
hypothesisfocus question.

Understanding of historical ideas and relationships

5
3
1

Show excellent understanding of historica ideas and rdaionships
Show an undergtanding of higtorical ideas and relaionships

Show a basc atempt a underdanding historicd ideas and
reldionships

Reaching a conclusion

5

1

Sum up the findings in a conduson in a dear and logicd way,
and relate the findings back to the hypothess

Sum up the findings in a concluson and atempt to reae the
findings back to the hypothesis.

Make abasic atempt to sum up the findings

Historiography
I dentifying different historical interpretations

5

Identify and present three different higtoricd  interpretations
relevant to the research topic

Identify and present two different hidorica  interpretations
relevant to the research topic

Identify and present one hidoricd interpretetion relevant to the
research topic

Evaluating different historical interpretations

5

Show an underganding of different historicd interpretations by
explaning them in ther own words and making an objective
judgement of these interpretetions

Show an underdanding of different hisoricd interpretations by
explaining them in their own words

Attempt to show an underdanding of different higtorica
interpretations

Totd: 15 marks

Totd: 10 marks



E. Presentation

Presenting the research findings

5

Preset a research study with highly sustained and convincing
argument, wel supported with materid which is very appropriae,
accurate and clear

Present a ressach dudy with a sustaned and convincing
argument, supported with some gppropriate materia

Present a research study with an attempt at an argument and with
little supporting materia

Using historical format and conventions

5

Preent the find product in an higoricd format which is
gopropricte,  intereting and cregtive. Higtoricd  sources  are
thoroughly acknowledged through the accurate use of footnotes

and bibliogrgphy.

Preent the find product in an higoricd format which is
gopropricte and  interesting. Some  hidoricadl  sources  are
acknow ledged through footnotes and bibliography.

Attempt to present the find product in an appropriate higtorica

format. An datempt is made to acknowledge some historica
Sources.

13

10 marks



GLOSSARY

Primary source

Secondary source

Reference
Historicd conventions

Footnote

Bibliography

Higoricd format/style

Hypothess

Focusquestion
Higtoriography
Scopeof inquiry

Higtorica stting
Higtoricd rdationship

ADVISORY SECTION

Firg-hand materid. Evidence from the actud time of study eg.
atifacts, photos, speeches, documents, newspapers, eye-witness
accounts.

Second-hand materid. Higorical writing, reflection,
interpretation of an earlier time period. Secondary sources will
often be based on primary evidence and may contan items of
primary evidence eg. photos, documents, direct quotes from
speeches, newspapers.

Record details of the source of materidl.

The practice of referencing al materid used by use of footnotes
and a bibliogrgphy.

An acknowledgement within  hidorical  writing that an ideg,
concept or phrase is taken from another source. The footnote
gopears a the bottom of the gppropriate page.

A complete, dphebeticd lig a the end of higoricd writing to
acknowledge dl primary and secondary sources used in the
process of research. Full detals will be given of sources referred
to in the footnotes and other sources consulted and read but not
directly quoted from.

The organization of materid gppropriaie to the dyle of
presentation, eg. esssy forma, newspaper format, display
format.

An agument put forward as a dating point for higtorica
invedtigation. The hypothess must be supported by evidence or
modified in the course of higtoricd investigetion.

Key question that the researcher seeks to answer in the course of
Sudy.

The dsudy of different interpretations of hidtoricd events, issues
and idess.

The time frame and spatid context (location) of a research
inquiry.
The context (time and place) within which an event occurs.

Recognized links between higorical  events, especidly cause
and effect.

14



Recommended Texts
Topic 1 England, 1558 - 1667

Key student texts:
Graves, M.A.R. and Frood, J. Change, Conflict and Crisis: England 1558 — 1660s MacMillan

Publishers NZ Ltd 1996

Other student texts:
Sharp, D. The Coming of the Civil War 1603— 1649. Heinemann U.K. 2000

Sharp, D. England in Crisis 1640 — 1660. Heinemann U.K. 2000
Booklets by Elizabeth Promotions, Auckland, NZ. (All very useful)

Graves, M. Parliaments 1559 — 1629. 1994

Graves, M. Multiple Kingdoms. An early experiment in English imperiliasm? 1558 — 1642.
1994

Graves, M. Queen Elizabeth | 1558 — 1603. 1997
Graves, M. James VI and | 1603— 1625. King of Great Britain. 2000

Graves, M. Political Pulse and Heart of Personal Monarchy. The Court, Patronage, F actions
and Favourites. 1558 — 1640. 2002

Frood, J. Distant Images. The Early Modern English Family 1558 — 1667. 1994

Frood, J. and Graves M. Seasons and Ceremonies. Elizabeth | to the restoration of Charles||.
1996

Silcock, R.H. Revolution, Regicide and Restoration. Britain 1649 — 1660. 1994

Study Notes:

Feutz, R. Hader, J, Kerr, J,, Silcock, R., University Bursary and Scholarship History, England
1558 — 1667, ESA publications NZ Ltd, Auckland, 2000.

Campbdl, C. and Chids, R. England 1558 — 1667. Longman Write-on Notes. Pearson
Education NZ Ltd. 1999

Teacher Texts:
Harmsworth, A. Elizabeth England. A Study in Depth. John Murray U.K. 1999
Mervyn, B. The reign of Elizabeth. England 1558 — 1603. John Murray U.K. 2001

Stroud, A. Stuart England. Routledge U.K. 1999

Morrill, J. The Oxford Illustrated History of Tudor and Suart Britain. Oxford University Press,
U.K. 1996 (Paperback edition 2000)

History Today. Monthly journal of history from U.K. Very useful aticles. eg. May 2003 —
wholeissue on Elizabeth |. Refer to subscribe@historytoday.com

Schama, S. A History of Britain. B.B.C. 2000 (Books and video cassettes)
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Topic 2: NZ C19" Resour ces

Key student text:
Stenson, M. and Olssen, E. A Century of Change. New Zealand 1800 — 1900. 2" edition.

Longman N.Z. Ltd 1997

Other Student texts:

Orange, C. The Treaty of Waitangi. Allen and Unwin N.Z. Ltd. 1987

Orange, C. The Story of a Treaty. Allen and Unwin N.Z. Ltd 1989 (a shorter text amed at
secondary school leve)

Watters, S. New Zealand: The Making of a Colony 1815 — 1870 and New Zealand: An
Emerging Identity 1870s — 1930s Maps from the New Zedand Higtorica Atlas compiled for
secondary schools. David Bateman, Auckland, N.Z. 2001 + Teechers Activities Books to
accompany each text.

Bdlich, J. The New Zealand Wars and the Victorian Interpretation of Racial Conflict. Penguin
BooksN.Z. 1988

Bdlich, J. The New Zealand War s video. Televison N.Z. Ltd 1998 (2 cassettes. 250 mins.)

Study Notes:
Ddton, S. and Watters, S. 19" century New Zealand. Longmans Write-on Notes, History.
Pearson Education N.Z. Ltd 1999

Teacher Texts:
Bdlich, J. Making Peoples. A History of the New Zealander s from Polynesian Settlement to the

end of the Nineteenth Century. Allen Lane the Penguin Press. 1996
Topic 3: Pacific History

Key text:
Howe, K.R,, Kiste, R.C. and Ld, B. V. (editors) Tides of History. The Pacific Islands in the
twentieth Century. Allen and Unwin, Audrdia 1994

Other texts:
Crocombe, R. The South Pacific. Universty of the South Pacific, Fji. 2001

Mdeisea, M. The Making of Modern Samoa: Traditional Authority and Colonial
Administration in the History of Western Samoa, Ingtitute of Pacific Studies, Suva, 1987

Hancock, K. Men of Mana. Portraits of three Pacific leaders: Ratu Sr Kamisese Mara, Afioga
Va’'ai Kolone, Sr Robert Rex. Stedle Roberts NZ 2003

Henningham, S. France and the South Pacific. A Contemporary History. Allen and Unwin
Audrdia 1992

See University of the South Pecific publications for history of particular idand countries.

Websites for history students
www.thehistorychannel.co.uk

www.natlib.govt.nz (the National Library of New Zealand)
www.SchoolHistory.co.uk

www.tKi.org.nz

www.bbc.co.uk
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Suggested Teaching Programme

This is a suggested teaching programme (timeline) showing the time that needs to be spent on
different learning outcomes on which teachers can base their schemes of work. The programme
dlows for gpare weeks for term holidays, time out, revision, exams, etc. With countries/schools
in the region having a variety of term times, teachers will need to plan their own programmes
usng this as a guide. It is important that time is incorporated into the programme for students
to carry out the work necessary for the three internal assessment tasks.

A Teaching Programme Focusing on the England Option.

Week  Term| Topics Activities/Assessment Textbooks'Resour ces
1 PLANNING W E E K
2 ORIENTATION W E E K
3 Courseintroduction & history Overview, Study skills Gawith G. Rippinginto Action
study Activities Research
Gawith G. Learning kills
Hook G & Ingram. Research
ills
4/5 Specid Study 1 Research: Information Bowen G. Crissand
Gathering and processing Compromise
Sharpe K. Early Modern
English History
6 Section A: Economy and Society Introduce SS| Refer to reading ligt given K.
Common Test | Pethway
7 Family life, marriage & Role of -Reading, notetaking -A Socia Higtory 1550-1760
women -resourceinterpretation -Graves & Silcock, Sudiesin
“Essav trial Early Modern English History
89 Rdigion, church and popular DUE 17" March Houlbrooke R. The English
bdiefs Family 1450-1700
10/11/12  Rura and urban society and Introduce SSII Common Graves & Froad, Seasons and
economy Test 2 Ceremonies, Tudor —Stuart
Revison English 1558 — 1667
13/14 Revison Section A Essay tria group work on
SSI (written report) dueon
39May. HISTORY
DOCUMENTARY
PRODUCTIONS
DISPLAY, EXHIBITION
AND PLAYS (last day of
Terml)

17



TERM 11

1 Introduce SS I Research Outline Refer to reading ligt given
2/3/4/5  Section B: Elizabeth | Government Resourceinterpretation Graves MAR. The Tudor
finance, religion, Crown and essay Parliament. Videos Elizabeth
Parliament in peace and war R series
-Tudor Early stuarts
-Later Stuarts
6 Study skills& Revision Essay and Resource
interpretation tria
7 MID-YEAREXAMINATIONS
(Total: 60 marks)
8 (Bursary Style 2%2hrs 8/9 MID-
YEAR BREAK
910111 JAMESI: Due SSlII
Factions and favourites, problems
with Parliament 1603-1625
12/13/14 CHARLESI| & PERSONAL Graves MAR. England Under
RULE the Tudor & Stuarts 1545 —
-1625-1640: Crown & Parliament 1689
-1625-29: Laud & Wentworth
Aliengtion of the governing dass
TERM 11
1 SECTION C: REVOLUTION, Graves MAR. England Under
REPUBLIC AND the Tudor & Stuarts 1545-1689
RESTORATION 1640-1642
23 First & Second Civil war Debates, seminars Russdl C. The Causss of the
-Why Parliament won? Common Test English Civil Wer
“Why Charles | was executed Video: Cromwell
45 Cromwell and the Protectorate Barnard T. The English
1649-1660 Republic 1649-1660
67 Charles |l and Restoration
8 FINAL EXAM
Bursary format: 2%z hr
Tota: 60 marks
910/11  Essay and Resourcetrid Past Bursary papers
12 Study week
13 BURSARY EXAMINATION

18




HIST-1A

South Pacific Board for Educational Assessment
SOUTH PACIFIC FORM SEVEN CERTIFICATE

HISTORY
|A Summary Form

Country: School:
. o Start Finish Weight
Task Brief Description of Task Date Date (%)

20%

Magjor Research

Study

Minor Research 20%

Sudies

Total
40%

Teacher:
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South Pacific Board for Educational Assessment

SOUTH PACIFIC FORM SEVEN CERTIFICATE
HISTORY

|A Mark CaptureForm
(Major Research Study)

Country School

HIST-1

Name Candidate

Surname First name code

T eacher

mark
(out of 20 marks)

20




South Pacific Board for Educational Assessment

SOUTH PACIFIC FORM SEVEN CERTIFICATE
HISTORY

|A Mark CaptureForm
(Minor Research Studies)

Country School

HIST-2

Name Candidate

Surname First name code

Teacher
mark

(out of 20 marks)
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