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A '‘School Report’ of 14 Developing
countrias in Asia Pacific to investigate
their commitment to Basic
Education

In 2003, the Global Campaign for
Education = a aoalition of development
ceganisations, ciwvil society networks,
and  teachers’ ehions published a
startling report: ‘Must Try Hardar - A
Schopl Heport on 27 rich countries® aid
te basic education in  developing
countries’ . The report exposed the tazdy
performance of privileged pations in
providing ald to make the global dream
of education for all — a reality.

In the year 2005, tha first of the
Milleanium Development Goals deadlines
wihich focuses on ensuring gender parity
in classrooms is expacted to be missed
by approximately 60 percent of the
countrles whe signed wp for the goal!
This time around, we thearefore examined
the performance of leadera of developing
countries who share the @ous with theix
counterparts froam rich  counkries ko
deliver on the cft-repeated promise to
provide education for all., As a first
step, we chose 14 countriea from the
Agia Pagifie (For detajls on criteria
for selection of esuntries please refer
te page 2%),. The results of this report
will reveal that once again, Sur leaders
hawve failed us.

Must Do Better

Thie underasores Ethe nmead For civil
seciety organisations to  regqularly monitor and
critigque the performance of ouor governments. We hope
this report can contribubte towards a |better
underatanding of the malaise that exists in natianal
education systems in developing counktcies and the
aganda for ceform.

The indicators we have chosen are based on the
fundamental principle that it is the reaponsibility
af the atate ko Fulfil Ehe basis rightas of all its
citizen to provide free basic education of good
gquality. Reeordingly, W have monitored: the
populations denied full access to different levels of
bazic edusation, state commitment to aliminate uwser
fees, gquality of Iinputs in primary classcooms in
tarms of trained teachers and cost par pupil, abdlity
of the edocation syatem to promote gender equality
and the lewals of eguality in educatlonal attalmmenta
across differant strata of soclety. The methods used
bz darive bhe rakings are nok the oaly onea that can
ba smploved; however, wa consider this set of indices
te be a reflection of sSome of the civil asociety
prlorities for lasic edocation. We have also
attempted to present the results in a more popular
form to make these more accessible bo a wider
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Report Card

Mame: Khaleda Zia Country: Bangladesh
Overall Mark: 50/100 Overall Grade: E Overall Rank: 7
e Wh (oot
Compilete Basic Education E 11
State Action B 2
Guality Inputs D 12
Gender Equality c B
Overall Equity E 8

Teacher's Remarks

The ocutcome of Begqum Ehaleda's work is uneven but she has nonetheless
demonstrated how the state's firm commitment and hard work in reducing girls’
disadvantages in primary and secondary schooling can deliver impressive results,
an achisvemant worthy of emulation by her classmates. Buot with over half of all
children still oot of secondary school, eight out of ten without banafit of
ECCE, and over half of adults illiteszrate, Begum Nhaleda has still a lot of
groeund to cowvar. IEf she is to consolidate Bangladesh's hard-earned gains and
have this secrve as a solid foundation for ancthar leap forward to EFA, expanding
educational access must be accompanied by guality inputs, particulazly im
training of teachers and increasing spending per pupil. Sustaining her
dedication and hard work in girls edocation, and giving egual amphasis to
education guality and adult literacy can move Begum Ehaleda nearar to the top of
her class. You nesd to work harder Begum Khaleda!
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Report Card
Hama: Hun Sen Country: Cambodia
Overall Mark: 46,/100 Overall Grade: E Overall Rank: B
Subject Grade Rank
{A-F) {out of 14)
Complete Baslc Education E 12
State Action L ]
Quality Inputs D 3
Gender Equality D 10
Overall Equity F 10
Teacher's Remarks

Hun iz in the bottom half of the class; nonetheless, he has displayed the will
and detearmination to reboild a Cambodian education system that had bean
systematically obliterated by a ruinous autheritarian regime. Over 8 owt of 10
primary school age children are now in schoel, and spending for pupils has
progressively inoreased on his wateh. What iz alarming, howewver, is that girls
ponstitute the huge majority of children osut of primary and secondary schools,
and women comprise T out of 10 of adult illiterates. Furthermore, access to ECCE
is still negligible, and to secondary schooling severely limited, Hun needs to
saricusly mind the huoge gender gap as well as double his efforts in increasing
access to all levels of sducation without sacrificing guality, particularly
through more and better training of teachers., Lots of room for improvemsnt!
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Report Card

Mame: Hu Jintao Country: China
Owverall Mark: 63/100 Overall Grade: C Owerall Rank: 5
Subject Grade Rank
(A=F) (out of 14)
Complete Basic Education B 6
State Action r 11
Quality Inputs A 1
Gender Equality A 3
Ovarall Equity F 11
Teachar's Ramarks

Hu has huge potential to be top of his class. On the key areas of access, guality
of inputs, and securing egual chances for males and females for complete basic
educaticn, Ho's performance has been cutstanding. What is pulling his scores down
is that he continues te charge all kinds of user fees--tuiticn, textbooks,
uniforms, miscellanescus and other contributions. While it is true that adult
illitaracy in China is already less than 5%, it is still the second highest in
the world in terms of number of illiterates, nearly %0 millicen. Furthermore, a
combined 56 million children are not enrclled in pre-primary, primary and
sacondary schools when thay should ba. Ho must find effective ways to tranalata
China's growing economic gaine inte social galns nok just for most but for all of
its shildren and itz citizens, especially those who cannot afford te pay for
their educaticon. Doing 8o, along with diligent reporting of data, will certainly
put Hu to where he aspires to be--at the top of his class.




Report Card

Name: Manmochan Singh Country: India
Overall Mark: 437100 Overall Grade: E Overall Rank: 9
Subject Grade Rank
(A-F) (out of 14)
Complete Basic Education D 8
State Action E 7
Quality Inputs D [
Gender Equality D 9
Overall Equity E 5
Teacher's Remarks

Has the potential to perform better but has problems with attention span.
Shows eagerness at the beginning particularly in expanding primarcy
educatisn--but lacks the necessary follow-through. He must show more
affort in equalising girls® chances for basic education - by, foxr
inatance, recruiting more female teachers and ensuring more girl-friendly
schanl anvironments - which can ispact tremendously on redusing 1114 terasy
and improving overall educational access. Significantly lowering the
number of adult illiterates in India (the highest in the world) and
improving the gquality of education are tough challenges that regquire
consistent hard work and integrated focus on Manmohan's part. While he
apends more per pupil than most of his South Asian classmates and has even
started an innovative "education cess’, he continues to charge user feas;
this hinders access. Manmohan needs to put his financial expertise to good
use by making each rupee allocated for education deliver gquality inputs
and putting more Indisn girls in scheal. Neeads a lot af isprovessnt!
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Report Card

Hame: Susilo Bambang Yudhoyono Country: Indonesia

Overall Mark: 42 /100 Overall Grade: E Overall Rank: 10

Subject Grade Rank
. {A-F) {out of 14)

Complete Basic Education C 7

State Action F 11

Quality Inputs E 14

Gender Equality B [

Ovaerall Equity B 4
. Teachar's Remarks

Susilo takes on an Indonesian education system that has exhibited relative
stability in redocing adult illiteracy amcng women and men as well as widening
children's access to both primary and secondary schooling. Among its remarkable
achievements is ensuring edquality in educational access, conditions, and
cutcomes batween girls and boys. His challenge now is how to sustain this
momantum while improving the system so it can wholly provide guality education
to sach child that enters it., Azreas that need his attention: are raising the r
quality of inputs through more trained teachers and increasing spending per
pupil as wall as expanding access to ECCE. More importantly, Susilo must
sariously tackle the issue of a public education that is not free, and which is
increasingly being privatisad and commercialisad--his major weakness. To
rasolva this he must work hard to translate into practice the legal guarantes to
freea public edocation in Indomesia. Doing so would pull his scores and can put
him at the upper half of his class.
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Report Card

Name: Abdullah Ahmad Badawi Country: Malaysia

Overall Mark: 82 /100 Overall Grade: A Overall Rank: 2

Bubject Rank
(out of 14)

Quality Inputs
Gender Equality

Orverall Eguity

Teacher's Remarks

Abdullah ranks second in class--but could have bean class leader except for two
waaknessaes: lack of monitoring data to give a better picture of overall aguity
in Malaysian education, and his insistence on user fae charges for textbooks,
uniforms, and othar contributions. But in all other aspeacts hea has axhibitad
aexcaptional performance: nearly universal primary education, tresandous gains in
BCCE and adult literacy, a pupil-trained teacher ratic that meets the highest
gtandards, and a genercus per pupll spending that significantly exceeds minimum
regquirements to achieve EFA. Secondary education, however, needs a bit more
effort from him. Abdullah indesd dessrves to ba a model for his classmates -- 4f

only he'll work harder on those weaknessea. Good job Abdullah! And locking
forward to it getting better in the coming term.




Report Card

Hame: King Gyandendra

Overall Mark: 35/100

Subject

Complate Basic Education

State Actlon

Quality Inputs

Gender Equality

Owverall Equity

Teacher's Remarks

Kiaed

Counptry: Hapal
Owverall Grade: F

Grade
(A-F}

Overall Rank: 11

Rank
{out of 14)

14

10

A very poor performer, King Gyanendra is near the bottom of the clasa. Hearly a
third of Bepal's children are missing primary school; over half, secondary
scheol; and over two-thirds of adults are illiterate. His lack of
regpurcefulness and political will to remowve various sorts of user fees for
publia edoeation iz no doubt a cauvse of these disappointing outoomes.  Moresver,
the little access to education he offers is of poor quality and suffers from an
amite lack of attention to girls' sducation and the interlinked issues of gender
disparity, inecquality, and inequity. Clearly Eing Gyanendra's attention is
somewhere alse, & g. battling insurgensy. Buk it serve him well to learn from
some of his neighbours whe face similar distractions at home yet =till manage ko

de their homework. Definitely needs remedial classas.
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Report Card

Mame: Pervezr Musharcraf Country: Pakistan

Overall Mark: 24/100 Overall Grade: F

Subject Grade

{A-F)

Complete Basic Education E
State Action F
Quality Inputs D
Gender Equality E
Owvarall Equity F
Teacher's Remarks

Overall Rank: 14

Rank
(out of 14)

13

13

11

13

Farvaz spends lass par pupil than most of his Scuth Asian meighbours and charges
ugar feeas in full. Such low spanding can only deliver pitiable results: two out
of three Fakistani adults are illiterate, with the sams proportion of secondary
school age children ocut of school; four out of ten childran are missing primary
school; and girls and women constitute majority of those who are denied accaess
to and egual chance for complete basic education. In addition, Fakistan's
primary school teachers are overworked and undertrained. In all aspects, there
iz clearly little guality and state action and commitment in the public

education he offers given the spending and the charges. This puta him at the

boteom of the clasa too. Back to basicas, Pervez!




Report Card

MName: Michas]l Somare

Overall Mark: 33/100

Subject

Complele Basic Education

Quality Inputs

Gender Equality

Owearall Equity

Teacher's Remarks

Country: Papua Hew Guinea

Owerall Grade: F

Owerall Rank: 12

Rank
(out of 14)

10

10

10

Michasl needs to exercise more creativity and to learn how to find more
rascurces for sducation, Michasl has to sxert more effcrt in all his subjects:
expanding access to all levels of basic seducation, with particular attention to
eliminating cbstacles to access education for the poorest women and girls;
improving guality of education and in eliminating user fees, The absence of
lagal guarantes to free public education may alsc be hindering access, apart
from user charges. Fapua Mew Guinea's difficult terzain and lack of
infrastructura are formidable challenges in providing education to all its
citizens. That is why Michael has to becoma more rescurceful and strive to find
new ways to ensura educaticon for all.
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Report Card

Mame: Gloria Macapagal -Arroyo Country: Fhilippines

z -\ Owerall Mark: 70/100 Overall Grade: C Overall Rank: 4
: Subject Grade Rank -
(A-F) {out of 14)
Complete Basic Education B 4 P
State Action B 4
Quality Inputs C o
Gender Equality B 7
Owerall Equity B 2
Teacher's Remarks

Gloria has the potential to be class leader. The Fhilippines has managed to
maintain high ratas of adult literacy and access to primary and secondary
education alongside a level of input guality that can ba considered satisfactory
for a low middle-income country. However, she must make better effozrt in tha
area of ECCE, where two cut of thres childran are unable te attend it. More work
ig also needed in ensuring that all user fees are sliminated, a move that can
halp bolster tha Fhilippines' drive towards complete universal primary
education. But Gloria must alse watch ocut against the tendency to be complacent.
Spending per pupll has declined during her term, which parallels the trend in
learning achievements. Also, she has to le=arn that numerical disparity in favour
of girls is not equivalent to gender equality, if she aspires to be top of her

e\ )
o -

TR




Report Card

Mame: Allan FKemakeza Country: Sclomon Islands

Overall Mark: 25/100 Overall Grade: F Overall Rank: 13

Subject Grade Rank

Complete Baskc Educatlon D 9
State Action F g
Quality Inputs E 13
Gender Equality F 14

Overall Equity F 11

. Teacher's Remarks

Allan has not bean submitting soma of his papers sc he is baing marked lower for
it. Admittedly, school classes have bean severaly interrupted inm recent years
due to the fighting but I am wondering if Allan is sericus about schooling
bacause his performance has been patchy in the subjects ha has managed to
attend. Whila ha has mada soma progress in increasing primary edocation 4
enroclmants, much more neads to ba done. Adult literacy levals nead greater
attenticn, as does secondary education. Allan may scon find himself at the
bottom of the class if he doesn’'t improve his effort and demonstrate a genuine
commitment to education.
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Overall Mark: 79,100 Owverall Grade: B Orverall Rank: 3

Report Card

Name: Chandrika Bandaranaike Fumaratunga Country: Sri Lanka

Subject Grade Rank
(A-F) {out of 14)

Complete Basic Education A 3
Siate Action F: 9 1
Quality Inputs D 6
Gander Equality A 1
Overall Equity F 11
Teacher's Remarks

Very good performance! Chandrika's high marks in nearly all subjects show that
Bri Lanka's leadership is truly sericus about mesting its promise of edusation
for all. Primary school age shildren are in school; access to secondary
schooling is admirable; adult illiteracy is steadily being reduced; public basia
aducation is completely fres; state financing is adeguate for delivery of
quality inputs to sach pupil; and, most importantly, the difficult challenge of
achieving gender squality throwghout education, not just numerical parity, is
baing met with very good results. However, she must consider raising spending
par pupil spending a bit more to further improve the gquality of inputs,
particularly the number of trained teachers. Her other weakness: lack of timely
digcleosure of more detailed information. I hope that in the coming term she will
giva this task egual attention s¢c her classmates can learn mora from hex
splandid work.
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Report Card

Hame: Thaksin Shinawatra

Overall Mark: 86/100

Subject

Complete Basic Education

State Actlon

Quality Inpuis

Gender Equality

Owrerall Equity

Teachar's Remarks

Country: Thailand

Overall Grade: A -,.(»

Grade
(A-F)

A

Owerall Rank: 1

Rank
jout of 14)

Thaksin is leader of the class this term. Despite the many difficulties he faced
as a result of the Asian financial erisis, he has managed to do wvery well in all
subjects: providing wide access to all levels of basic education of good
gquality, and ensuring equal chances for completing it to both girls and boys. To
maintain top position he has not only to keep up this excellent work, but alsa
pay spacial attention to eliminating all user fees and ensuring that woman
illiterates get as much of a chance as men in benefiting from adult literacy

programmes . Well done Thaksin!




Hame: Phan Van Ehai Country: Vietnam

Overall Mark: 56,/100 Crverall Grade: D Crverall Rank: &

Subject Grade Rank
(A-F) {out of 14

Complete Basic Education B 5
State Action F 13
Quality Inputs C 4
Gender Equality B 5
Overall Equity B 3
Teacher's Remarks -

A consistent hard-worker and high-performer Fhan has ensured that acceas to
primary education in Vietnam is nearly universal and aduelt illiteracy is
progeessively being reduced, as ia the number of childran out of sacondary
schasl. Phan has alss showed steady determination in developing equal conditiens
and chances for girls and boys to have basic education of good quality. His
greatest challenge is completing the last and perhaps most diffienlt leg of
achisving EFA--reaching out to Vietnam's poorest and unedoucated, many of whom
are girls living in remote rural willages. Staying the course, coupled with
bettar affort atk ECCE provision, will enable Phan to improve his rank. But as
with China's Hu, he needs to review his policy of charging user fees in full.
With Vietnam's economy growing steadily, why not consider being more genezous
and raise sdocation spending instead, huh, Fhan?
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Indicator 1:
Do the 14 Developing

countries provide
complete basic

education for their
citizens?

Measured by the percentage of population which falls outside
the education system

Despite concrete promises made by world leaders to provide
Education for Rll (EFAR) by 2015, millionse especially in South Rais
have no access to scheols or adult literacy centers. Several
thousand others also lie "out-ocf-achecl' as they "drop—ocut' or are
‘pughed=-ocut® of the education system due to 1ts pathetic quality.
The reason ia simple — the state has failed in its responsibility
to provide free education of good quality to all its citizens.

Schools for primary education along are not sufficient. In the Asia
Pacific region, there is a crying need for elementary childhood
care and edocation, which make an important contribution not ocnly
toa child's cognitive development but also to increase the chances
of elder siblings (especially girls) and mothers to access
education by freeing them from childecare responsibllities. We also
Believe that it is important to raise the bar to include full
ascondary education and adult literacy (for those who have mizsed
on formal aschooling} as integral components of basic educaticn.
With this indicator we rate countries based on the population (both
children and adults) who have been denied access to these varicus
levels of haaic education.

Grading of Complete Basic Education Marks

A: More than 80 % of the population haz access to basic education
B: 70 % = 79 %

C: B0 % - 60 %

D: 50 & - 59 %

E: 40 % = 49 %

F: Less than or equal to 39 %

Eauseks asd Caloulation” , peges 29-36, for mere isforsation



Indicator 1: CBE - Complete Basic Educatiom

CEBE = Population without access to Basic Education provided by the State

Country

Yaar

Weight
Bangladesh
Cambodia
China
India
Indonesia
Malaysia
Hepal
Pakistan

Fapua Haw
Gulfvea
Philippinas
Soleomon
Islands
Sri Lanka
Thailand

Vietnam

Without

Access

to ECCE
(%)

2001
25%
BO. &
92 .6
T2.9
T0.3
78.7
11.3
87.5
45.3

61.2

&7.0

T4.0

37.0

14.3

tat-of- Aduolt
Out=of
Besond- | I1liter o Ery
Primary Marks Grads
ary acy Rank
School for CBE | foxr CBE
(%) School Rata for CBE
(%) (&)
2001 2001 2000-04 out of {A-F) ot of
25% 25% 25% | 100 14
13.4 53.1 5E.D 48 E ' 11
13.8 78.7 3I0.6 | 46 ' E ' 12
5.4 32z.e | 9.1 70 B [
17.7 49.7 38.7 | 56 ' D ' ]
7.9 42.1 12.1 | &5 ' C ' 7
4.8 | 30.4 | 11.3 | B& ' A ' 2
29.0 56.1 56.0 43 E 14
40.3 T76.1 Eg.5 45 E ' 13
22.8 T7.3 36,1 El o ' 10
7.0 18.1 | 7.4 | 78 ' B ' 4
26.58 85.0 23.4 ER D 9
0.1 19 2 7.9 | 84 ' A ' 3
13,7 17.2 | 7.4 | 87 ' A ' 1
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Indicator 2:
Do 14 Developing countries take

adequate State action to

ensure that parents do NOT PAY for
their children’s’ basic education?

Meagured by the existence of uger fees in primary education

For Education for All (EFA} to become a reality, it is
crucial that governments take action to eliminate user feas
for public services. Family (or wuser) expenditure on
education through school fees, textbooks, uniforms,
stationary, transport, private tuitions, miscellanegus
school expenses etec 1s one of the major causes for children,
especially girls, from poor families to be denied basic
education. In several countries, while school fees have been
eliminated through national legislation these laws hawve not
translated into practice. There are several Iimportant
leasons to be learnt for developing countries from the
experience of elimination of school fees in Tanzania and
Uganda resulting in millions of children enrclling in
schoole overnight indicating the high demand for edocation
among poor families. Thesa should be complemented however
with efforts to sustain children in schools through other
enabling measures.

The World Bank too is rethinking its policy on user fees in
education and this indicator has been compiled based on data
from a 2004 World Bank survey of 79 countries. In support of
policies for elimination of user fees wa as represantativeas
of civil society demand that every sffort be made by world
leaders to keep their promises in letter and spirit to
provide FREE quality education to thelr citizens.

Grading of State Action Marks:

: Greater than and Equal to 85
: 70 - B4

55 = B39

: 40 = 54

: 245 = 389

¢ Leas than and Egual to 24

L e B I 1

Sam 'Soucces and Caleulatiss”, pagasl¥-36, far moce informakios



Country

Weight

Banglnﬁuuh
Cambodia
China
India
Indonesia
Malaysia
Hepal
Pakistan
Papua New
Guinea
Philippines
' Solomon
Ialanda
Sri Lanka
Thailand

Vietnam

Indicaktor 2: SA = State Action for Commitment to Basie Education

S8A = Eliminaticn of User Costs to Schooling

Do parents have to PAY for their children’'s’ education!

Echool
Faas

&
L]
o

Texthbook
Faas

10%

Unifarm
Faes

10%

HiY

Financial
Canktrib

1%

Miscl Feas

10%

Marks
far SA

out of
100

B

&0

&0

15

10

13

20

100

B

Grada
for SR

(A=F)

Country
Bank for

ER

cut of 14

11

11

13

10



Indicator 3:
Do 14 Developing countries ensure
that basic education provided in

classrooms consists of quality
inputs-

Measured by the number of pupils per trained teacher and
public current expenditure per pupil

'Education of poor quality i=s tantamount to no education at
all'. In fact once a child or adult is "pushed out' from a
poor quality educational institution, not only 15 it a waste
of preclous national resources, but it becomes all the more
difficult to eonvince the pupil to re-enter the aducation
gystem. In East Asia and the Pacific, approximately B
percent of children do not survive to the last grade of
primary education while in South and West Asia the
inefficiancy is to the tune of 22 parcent!

National governments should pay particular attention to the
quality of inputs to the educational asaystem, through
adequately compensated trained teachers, gquallty
educational and learning materials, =safe =chools and
conducive learning environments, as the quality and coverage
of education are egually important in shaping the lives of
future generations.

Grading of Quality Inputs Marks
v 8l 100
: 71 = 50
o3l =70
: 31 - 50
:t 11 = 30
0 - 10

mEDom e

Bes 'Bourcas and Calculation”, pages 29-36, for more Ainformatdon



Indicater 3: QI

= Quality Inputs

QI = Pupil: Trained Teacher Ratio + Cost Per Pupil in Primary Education

Country

Year
Waight
Bangladesh
| Cambodia
China
India
Indonesia
Malaysia
.ﬂlpll
Fakistan
Fapua Haw
Guinea

' Fhilippines
Solomon
Islands
S5ri Lanka
Thailand

Vietnam

Fumbar
of
Pupila Harks
par for
Trained PFTTR
Taacher | {out aFf
in 100}
Frimary
School
2001
L1iEY
=24 o
59 0
20 i fi}
70 i
&2 a
20 100
77 0
L | i
36 20
35 25
258 L1
a2 L]
23 8%

Fublic
Currant

Expendi
tura on
Primary

Education

Par
pupil
in

Canstant

1998
usD

2001

14
17
48
57
21

390
17
44

4

20

7

265

UNICEF
Unit
Coak
Banch
marks
188

Constant

Pricm)

22
13
47
50
5§
3086
18
61

B3

Bz

aT

216

Marks

Ear CPF

fout of
100}

508

&3
100
100
100
36
100
a7
72

65

100

100

100

Marks
for oI

| out of |

100
A1

50

100
50
18

1000
49
36

43

63
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S0
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Grada
for QI

(A-F)

Country
Rank
for QI
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11

10
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Indicator 4:
Do 14 Developing countries

ensure that gender

Equality in education is a
top priority?

Measured by UNESCO Bangkok Asia Scorecard of Gender Equality
and Girls' Education

Gander discrimination is all parvasive, adversely affecting
the access to and completion of girls and women in educaticn,
as well as perpetuating gender stersotyping. Two-thirds of
all out-of-school children are girls and even in developed
countries,; women constitute only 37 percent of the graduates
in the asaciences. Measures such as those ensuring the
presence of an equitable number of female teachers, separate
toilets for female students, appropriate depiction of women
in school curricula and learning materlals and childcare
facilities will go a long way in ensuring sustained
participation of girls and women in the education system.

Monitoring gender parity in classroomsz alone 1is not
sufficient. We used a composite indicator developed by
UNESCO Bangkok that not only tracks schocl enrolment and
survival rates of girls but more importantly, also shows 1if
the education system promotes gender equality by enabling
women to be active and equal participants in all spheres of
life.

Grading of Gender Equality Marks
: Greater than and Egqual to 86
: 66 - BS

: 46 = 63

r 26 = 45

B = 25

: Less than and Equal to &

"-'-'.It'ﬁ'ErﬂU:l:ﬂ'

Bk ‘Boueces and Calewlsvios’, pages 20-38, for more Dnformstios



Country

Bangladesh
Cambodia
China
India
Indonesia
Malaysia
Nepal
Fakistan
Fapua Hew
Guinea
Philippines
Sglomen

| Islands
Eri Lanka
Thailand

Vietnam

Indicator 4: GE - Gender Eguality

GE = hsis Eguality Scoracard

Gandar

Equality and

Girls

Education hsia

Bcorecard

macks ocut of

100
48

36
a9
a1
Tk
o4
36
20

33

68

24

Grade for GE

(A-F)

Country Rank
for GE

oot of 14

10

10

13

12

14



Indicator 5:
Do 14 Developing countries support

overall equity in

educational attainments?

Measured by percentage inequality in educational
attainments of 15-1% year old poorest 40 percent females to
the richest 20 pezrcent males in Grade 5

A soclety can be judged by the 'scoclal opportunities’ it
provides to its most disadvantaged citizens. Disparities,
which exist across rural-urban divides, between states and
provinces, betwean men and women, across income groups,
between ethnic and caste grouplngs etg, especlally with
respaect to eaducational attainments, mirror the inherant
inequalities within societies. The cure is simple apart
from other Measuras ko eliminate socio—aconomic
inequalities, governments must fulfil their basic
responsibility to provide ALL citizens with their right to
Free Education of Good Quality.

Grading of Overall Equity Marks:

A: More than and equal to 73 percent equality
B: 60 - 74

: 45 = 59

: 30 - 44

: 13 - 29

: < 14/ Mo reporting

L )

‘Bowrcas and Caleulatice®, paged 29-36, for morw informaticsn



Indicator 5: OE - Overall Eguity

OE = Differences in op portunities for the Richest Boys and the Poorast

Country

Weight
Bangladesh
Cambodia

| China
India
Indonasia
Malaysia
Hapal

Pakistan

Papua  Hew

Fuinea
Philippinas
Balamen
Islands

Bri Lanka

| Thailand

Vietnam

Education
Attainmant
aof 15-19
year old
Richest 20
Fercent
Malas in
Grade 9

0.578

0.414

0.764

0.84%

0.399

0.8605

0.33

0. 864

Education
Attainment
of 15=1%

year

Foocrast 40
Parcant
Famales in
Grade 9

0.048

0. 004

0.084

0.4259

0.038

0.015

0.031

0.3%4

0. 624

Girls to complets s:huul_

Inaguality
Scores in
Education
Attainment
of 15-19
yaar old
Foorest
40%
Females to
the
Richest
20% Malas

in Grade 9

85
o8

100
80
33
100
83
35

B3

24

100

100

16

Hazrks
for OF

oot of
100

15

20

&7

17

17

Tl

B4

Grade
foxr CE

Countr
y Rank
for OE

| out of

14

10

11

11

11



Overall Grades, Marks and Positions

An overview of each nnu::i:rir-‘.u par!.:-:rlnn:u 'in the achool :apnr.l.:..

Weight
Bangladash

Cambedia

| India

| Indonesia

| Malaysia
Hapal

| Pakistan

| Papua Mew
Guinea
Fhilippines

| Solemen
Islands

 8ri Lanka

| Thailand

Vietnam




Glossary

Axia Scoreacard: Developed for UHESCO Bangkok in 19%0 and subsequently updated by Challender
et &l {2004) Far wear 2000. The Gender Eguality and Girls EBducation acarasabd was
congkructed vusing four measures wikh differing weights deemed useful as indicatorcs of
girls" access to and retention in schooling - girls® primary attendance rate girls®
gurvival rate over 5 years of primary achooling, glrla' secondary HER and the GDI,

Basic Bducation: The whole range of sducaticnal activitles that alm o mest basle learning
neede a3 defined in the World Declaration on BEducation for ALl (Jomtien, Thalland, 19%94).
According to UMEECO it comprises both formal schooling (primary and sometimes lowaer
secondary]l as well as a wilde warlety of non-formal and Iinformal public and private
gducational activities offered to mest the defined baslc learnlng needs of groups of
paople of all agms.

Baijing Declaration and Platform for Action: Statement of commitments adopkbed by the
international comemunity during the Fourth World Conferance on Women: hction for Equality;
Development and Peace, Belling, 15 September 1995

ChMFE: Campaign for Fopular Education: Coalition of more than TOD HGAs in Bangladesh
Involved In literacy and educatlon. I produces an annual clitlizens” report 'Education
Wateh® which afgsesses government performancs in edocation.

Conatant Pricesa: A way of expresalng walues in real terme, enabling comparliaons acrosag &
period of years. To measure real income, economists use consumer prices as deflators ko
value total production In each wear at constant process: that is, at the set of process
that applied in & ChoBpen bage year

CFP: Cost Par Pupil: Defined in this school report a3 public current expenditurs on primary
education pear pupil [unit cost) in constant 1998 prices which refers ts avecags public
spending on a pupil in primary education

ECCE: Early Childhood Care and Education: Programmes that in addition to providing childre=n
with care, offar a structured and purposeful set of learning activities mither in a formal
Instlcucion (pre=-primaryl or as part of a non=formal child develapment programme. ECCE
programmes are pormally designed for children from age 3 and include organised learning
activities that constituts, on average, the aguivalent of ak least two hours par day and
140 days per yedar.

EI: BEducation International; World®s largest glakal union federation representing owar 29
million teachers and education workera, in 166 countries and territories.

EFA: Eduvcation for Rmll: Denctes the Internaticnal commitment to sducatlicn first made In
Jomtlen, Thalland during the 1930 World Conference on Education far All. Having failed the
original 2000 target, EFh was reaffirmed during the World Education Forum, 26-28 Rpril
2400, Dakar, densgal. The Dakar Framework for Action Bducztion for All: Mestlrng Our
Colieckive Commitmeats, commits gowvernments to achieving gquality basic education for all
by 2015, with particular esmphasis on girls® schooling and a pladge from donor countrias
and Institubions that "no country sariously commlitted to basic education will be thwarted
in the achievement of this goal by lack of resources".

GDI: Gander-Ralated Developmant Index: A composite indsx measuring average achiswvement in
the threes bazic dimensions capbured in the HDR a long and healthy life, knowledge and a
decant standard of living. The Index is caloulatesd hased on life expectancy at birth,
adult literacy rate and esptimated income adijusted to accaunt For inequalities hetuesn
men and women.




Glossary

GEI: Gandar Specific EFA Index: Composite index smsasuring relakbive achisvessent in gender
parity in total participation in primary and secondary mducation as well as gender parity
in adult literacy. The GEI is calculated aa an arithmetCical mean of the GPI of the primary
and sesandarcy gross sncolment ratics and the adole literacy rate, This index 34 oeed in the
R,

GEM: Gandar Empowarment IndaX: & conposlte index meaauring gender inequality in thres basic
dimengiona of empowerment - economic participation and decisicon-making, political
participation and decision-making and powsr owver economic rescurces. The index is
calculated based on thres basic dimmnszions — seats in parliament held by women, femalm
leaislaters, senior managers:! femalse professional and technlcal workers: and ratio of
gabtimated female to male earned income. Thia lndex 18 uaed a3 & sub-=IindicaCor in the HDE.

GME: Global Monitoring Report: An international Report that aims to pericdically track
global progress towards achieving the six 'Dakar' Education for All (EFR] goals. It is
produced by an lndependent, Internacicnal team based at UNESDR 1n Fards (Francal, with the
ONESCO Instlituts for Statigtica J{UISh in Montreal (Canedal and benefits from the
expertise of an international Editorial Bomrd. The BEeport i developed owver a 12 ko 1B
month period and celeased by UNESCD annually.

GFI: Gandar Farlty Index: Ratic of female to mals valuss {or mals to femals, in certaln
cages]l of a given Indicator. A GPT of 1 Indicates pariCy beCween aexes; a GFI beCween U and
1 means dizparity in faveur of Boysa/men; a GPT greater bthan 1 indicates a disparity in
faveour &f gicls fwomen. Thig index i emplayed in the GHE.

HDR: Buman Development Report: Flrst launched in 1294 with the single goal of putting peoplea
back at the centre of the development procese 1n terms of economic debate, policy and
sdvocacy. Since the firat repoct, four new composite indices for human develapment hawve
besrn developed The Human Development Index, The Gender Felated Developmenkt Index, the
imnder Empowermant Measure and the Human Poverty Index. It is an independent report
comml 551 aned by the UNDE.

ISCED: Internaticonal Standard Classification of EBducatdon: Clagalficatleon dewveloped by
OWESCD ax a framewsck for bhe compilabtison and preasantation of national and inkernatisnal
psducation statistics and indicators. It cowers all prganized and sustained learning
activitles for childran, youth and adults Including these with special educatisnal needs,

HMDG: United Matioms Millennium Dewvelopment Goals: Bassd on the Millennium Declaration
igned by 189 countries including 147 heads of stake and govecnoment in September 2000.
They represzent a partnership betwesn the developing and developed countries to creabtm an
environment nationally and globally - conducive to dewvelopment and the elimination of
POVEELY .

PPP: Purchasing Powar Pariky: An excheange rate bhat acesunks far price differancss among
countries, allowing international comparisons of real output and incomes. & given sum of
monay, when converted to US dollars akb the FFF rate (FFPEl, will buy the same basket of
good and serviess In all ecuntrias

FITR: Pupil: Trained Teacher Batio: Composite= index which caleulates the ratio of the total
number of pupils to the total numbaer of trained tmachers in primary education

FWS: Real World Strategias: 7 thres year project flnanced by the Dutch Gowernment and oo-
ordinated by the GCE in 3 continente to nurture civil gecliety education coalitione. ASPBRE
ig bhe fo—ordinatar &f the Beal World Strategiss programmes in the Axis Pacifis regisn and
currently prowvides support to seven national esducation coalitions




Sources and Calculations used in the report

This report demonstrates and monltors, In a uwser-friendly format, how 14 deweloplng
countries fare in providing fres basiec education of good guality to thelr citizens. Thie
Freport was ingplred by an earlier advocascy publication by the Glebal Campalgn for Bducation
GCE, 2003] titcled, "Muat Try Hacder A Echool Beport en 22 rich counkries® aid bto basic
education in developing countrims®. This hsia Facific school report adopbts the structure
and insights of the GCE 2003 report as a first attempt Lo monltor the performance of
govermments from developing countries 1n fulfilling thelr responsibility o provide fres
baslc education of good guality for all their citizens.

The choice of the 14 countries from the fsia Pacific region in this first ceport was based
on saveral conslderations. one conslderation was for countries with civll soclety natlonal
education coalitions having a history of sustailned Intaractlion with GCE and ASFBAE, as this
repork is envisaged Lo support ongoing education campalign efforts. The civil aociety
=ducation coalitieons in India, Indonesim, Nepal, Pakistan, Papua Hew Guinea, Philippines
and Eplomon Islands have been associated with GCE and ASPFBAE through the Eeal World
Etrateqgims (BWS) Project since the year 2003. Despite Bangladesh not being a ERWE
participant country 1ts national education cealitlen bas played an impertant role in
adviaing the EMS prolect based on lts rich experience. While ciwvil soclety educatlion
campaign coalitions in Chine, Vieknam, Thailand, Malaysisa and Cambsdia either 46 not axisk
or are not directly affiliated with GZE; it was desmmed important to represent the efforts
aof these countrims in the Asia Pacific region as they have important lessons to impart in
terms of governmantal commitment to sducation. The newly formed Sri Lankan coalitlen for
education hae aled contributed Co supportling this report card iniciative, ITC 18 hoped thab
in fubure years the coverags of Afie Pacific counkries monitored by this School Report will
expand through the suppart of national education ecalitions.

Another important conslderatlon inm the cheolece of countrles was the avallakility of
comparable data acrosa warioua acurces. Acrosg indicatera, we have essentially relied on
bhe latesk mrailsikle dats frem the EFA Global Monitoring Repasrt published arnually By
MHESCO. In additicon, we sourced datm from national government reporks, academic resgarches
and international surveys. However; it must be noted that several data sources; sspecially
those from gowarnmenks, are vulnsrabls to over-reporbling especlally in terms of enrolment
Tigures, numbker of tralned teachers, coat par pupll, Lo name saome. Based on aﬁailﬁbllit"',
we have alec attempled Lo cross=-check gowvernment data with aiwil gaoclety shadow reporte
&=.g. CAMPE's annual Education Watch sSurvey rceports in Bangladesh, Edoucation
I'mtmrnationals" series on Barometer of Human and Trade Union Rights in the Fducation
Sector. Newvertheleass, due to pauclity of data we have had Lo make a number of assumptions in
the methadology for calculatione, grading amd ranking used in thies report. This aection
describes the data gJape, apaumptlions and celculations in detall te _FIE{I'a'idE rull
Lranspacency.

Indicator 1: Complete Basic Education

Do the 14 developing countriss provide complets basic education for all their cltizena?
Measured by the perosntage of population which falls cutside the education systam

Dats Souroes !

1. Without Accesa to ECCE: Based an data af araes enralment rabis [(GER) in pl’&‘[}l’jl’l'lﬂl:'ﬁ-'

edueaticn from ONESCO [(2D04), Table 3, . ZT0-277. R1] data is for the latest available

ymar — 2001 mxcept:

- £ri Lanka: Data for ymar 129% from Committes on EFA ¥Year 2000 Assessment (199%9), Table 2

and

F Solaman Ialandss: Data Car Yyear 19%E from BI:'I.'II:Il'n [2000]1 on GER Cor F'.I:'E,FIEI‘.'EE{II:'ﬁl' Claszep

for thildren of ages 56

. and 3, Out-of-Primary and Qut-of-fecondary Bchool: Based on data of school-ages

FIIZIPLI].-EII'.il:II"I and oub=af=gchool p&pulati-::-ﬁ for E}l‘jl’l’lﬂl:'ﬁ-' and E'l':'l:r'_“-l'llj-&.l:'ﬁ-' educatian Crom

THESCO (Z004), Takle 5, p. 286-293 and Table B, p. 310-317. All datm i= for the latesk

available year 2001 except for:

- &ploamon Islands: Data on out-of-school population was accessed from an enrolment survey
tl'_-.' Che Government of Salomon Ielande, [200F) Cfor Che L‘-HI'.E{',!I:I-I‘.']EE- ol prinar? aohoal [ELHE=]
group 6=11 years and secondary age group 12=18 years ag defined in UNESCO (2004}

= Adult Illiteracy Rate: ALl datm of adult literacy rate [population aged 15 and ower)
from UHESCO (2004), Table 2, p. #62-289 for the latest available year betwessn 2000-
2004, The exceptlons ars:

- Papua Hew Guinea: Data for year 2001 from ONEE (2001]

k¥ Solamon Ielands: Data based on the DEP&E’tI‘Eﬁt af Educatlian and Human Esaaurce



bevel opment {(1999) population census has been acoessed from the Bruijn (2000} . The census
howevar simply asked the questicn "Can you read and wrlte a simple letter to a friend?’
Thooe whe anewered "yes® wers recorded aa 1iterate.

It muat ke noted that Chie data alaong with most obher national gqovernment cenaus dakta of
adult literacy are obwicns overestimates. Howewer for wankt of any alternative
comparable data sources we have had to make do with official government and census data

complled In URESCO (2044},

Data Analysis:

* It was felt that the simplest way of measuring provision of complets bagic education by
the states would be to depict the population which misses put on this advantage. The onus
to rectlfy this deflclency 1iles with national governments which need to fulfil cheir
responslibl ity to provide free and good guallty BOCE,; primary and secondary schoocls
and adult literacy centresa for Chelr citizena.

L This indicator tracks the populaticon which lies gutside the education system. This
includes two population sets, those who:

1] have nevrer had access to the formal sducation system

2] who have 'dropped-ocut' or been 'pushed cut' of the education system dus to its poor
quality. Thus in an indlrect way this indicator alas tracke Che iﬁ&fflﬂi&l’lﬂ'ﬁl‘ ol poor
quality educatisn which prevents completion. However the inefficiency of the education
system in terms of repetition rates is not captured by this indicator.

. Zince data on ECCE was unavailable; GER in pre-primary education has besn used as a
proxy. To clarlfy, UNESCD (2004} defines EQCE as "programmes that, in addition to
providing shildren with care, affer & stroctured and purposeful eet of learning
acbivities as parkt of a formal institution [pre-primary o ISCED D) or as part of a non-
formal «hild development programee.*. MHore precisely, pre-primeacy (ISCED O}
constitutes only the more formal component of BOCE variously referred to as *infant
aducation, nursery school, kindergarten or sarly ¢hildhood care and sducation™. Te
compute population without access to BECCE {in percentagel Che formula ueed was
= {140 — Parcenkage GER in Pre-Primarcy Educakbion)

. Juk-af-Primary School population (in percentmge] has besn simply caloulated as

= putogf-Schopl Bopulation = 100
fchool Age Populaticon

" MC=af=Sacondary Schaol populaticn haa been calculated aa

= (10D - Percentags GER in Secondary Schoal]

* Basxiz Education btraditionally inelods=s only % y=ars of schooling i.e. upkto age 15 or

more precisely lower secondary mducation. Howsrsr, we have axpressed data in terms of

sacondary education as a whole for two reasons

1) <Comparatlive data on enrolment in lower secondary educatlon alone 18 hard to access and

2] @a clivil E-l:lli'lEt}' volices we felt Chat is imperaciwe Lo raliae Che bar of baslo education

to m higher standard to enfgure that the gains of a full cyele af secondarcy education are

svaluated

= Adult 11literacy rate has been simply calculated as

= (100 = Adult literacy ratel

= It ig important teo recognise Chat & majority of the populaticn depicted in thia

indicator without acecesxs to basic eduocation are inevitably gicls and women. Howewver

this indicator does nok present a specific gendered picture to prevent dovble-counting
across lndlcators,. Gender-dlsaggregated GER in primary and secondary sducatlon has

been speclfically utilised to calculate indicator 4,

- To compute total marks for thia indicator each level of education BEOCE, primary,

secondary and adult litesracy has bean given an egual weight of Z5 percent. The btotal

marks out of 100 which represents in aggregate terms the percentage of populakion which
has acoess to completa basle education has bhean calculaked as

= 100 - §.25 = (Eum of population {in percent) without Access to the 4 lawvels of Basic

Education]

e T ————— e T
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Indicator 2: State Action

0o 14 developing countries take adequate state action to ensure that parents do HOT FAY for
their children's basic education? Measured by the existence of user feesa in primary
education in practice

Data Scurces:
1. All Data from World Bank (2004 . This survey 1s updated sach year ard the naxt report is
expected to e launched in Hovember 2005

Data Analysis:
- World leaders and national governments must be committed to prowvide free educatlon.
Education expenditure [along with poor quality) is the ons of the ispartant deterrents



for poor familles to serd thelr children to school, Femalse children are the worst affacted by
thig discrimination. IL 1l& therefors Important to ensure that natlenal Qovernments®
commitsent to free edueation i% not cesbricted to signing international covenants and passing
netionml legialaticon alone bot that thegs legislative mepsures translste intes resal wocld
benefits for students with access to a wide network of good guality free government-rcun
schools,

The World Bank {2004) purvey used Co compute Chie indicetor pressnts goms 1mpoartant trenda.
While across Latin America no schogl fess are charged in governoment schogls, in South Asia
schogl fess are a common feature in all countries except for Bargladesh and Eri Lanka. The
survey also raveals that, "in East &sia and the Pacific private tutoring is pervasive, as are
textbook fesz (T of countrles], uniforms (B0%), parent teacher assoclations amd community
conbributions [B0%) and other activity fees (70%) " {p.12)

Thig lpdicator computes state commit®ent based on evidence of eliminatlon of all uaer costa in
educaticn. It i85 A supecior Aeasure bo axistencs of national legislation to fres sdnoation as
it measures the translation of this legislation into practice. “While the World Bank has never
supparted tultion, 1t had supported warious other types of fees in primary education e.g.
texCbook fees in developing countrles™ {iblid, p. 4) . Howewear, the Bank 1g currently rethinking
1ta pollicy of vaer fees In education supported by che evidence from Chis survey. Incorporating
the survey resplts in this indicator thus provides an important political statemenk of eiwil
society's long-standing damand for mlimination of user fees in education.

Basad on the data compiled in simple ¥, ¥ or ¥/N format, this indicator on user fess Lranslatas
these responses lnto scores as follows Y=14, M= and ¥/N or N 1=5.

School feea have been accorded a welght of a0 percent while ach of the othar category of fees
hma beesr given a uniform weight of 10 perocentage paints each.

Indicator 3: Quality Inputs

Do 14 develsping countries ensure that basic education provided in classrooms conslste of gqualicy
inputs? Measured by the number of pupils per trained teacher and public current expenditure par

pupil

Data Sources:

1.

Mumber of Pupils per Trained Teacher in Primary School: All data from UNESCO {2004) on
encolment in primary education, Table 5%; p. 2H86-223, total teachers in primary education and
percentage trained teachers, Table 13&; p. 34E- 353 for the latest available year 2001 mxcept
for Phillppines and Wepal which use 1%38 data from the same source. That apart, data on
percentage crained teachers was accedsed from the following alternatlve sources:

Indone=siaz: Data for the year Z001 was acosssed from Mational Co-ordination Forum Education for
A1l [2D03], p. 105-106. Mational arerage percentage of gualified primary school teachers has
bmen used as a proxy for percentage of trained teachers

Solomen Islands: Data avallable for the year 19%7 from the Department of Education and Human
REesaurce Development {1399)

India; Provisicnal deta for the year 2000-2001 from Depackment of Elemsntary Education and
Literacy [(2003] Table 6.3, p. &l

Pakistan: Data for ¥ear 1997-38 pn Percentage teachers with regquired professiocnal
gualifications from Ministry of Education (1%%9), Tablae 27

Thalland: Data for year 19%6 from Bureau of Follicy and Flannimg {2000) . Fercentags of quﬂ]lflEﬂ
primary schosl beachers with atleast a Bachelors degres= has been used as a4 proxy for trained
teachers

Eri lanka: Data for ymar 2003 estimated from Ministry of Education {2003); Table 31-2 and 46

Fublic Current Expenditure on FeEimary BEducation per pupll in conatant 2001 USD: ALl Data Crom
UHESCO (Z004} for latest available year Z0401 from Table 14, p. 363=36%. Except

China: Data for leatest available year 1998 frem URESCO (2004}

Vietnam: Estimate of Public Recurrent Expenditure per pupil in 2001-200Z based on Socialist
Republic of ¥ietnam (2003), Table 3.13 p. 38

Faklatan: Data for Fubllc Current ExpendiCure per puplil on Primary Ed for 19%6=3%T7 calculated
based on Ministry of Bducation (1999} Currency Converalon of Pakletan Bupes [FER) to USD based
& rates i Way 15997

Eri Lanka: BEstimate of Public Emcurrant Expenditure per pupil in 1996 based on Aturupane and
Ebeygunewardena (2000} Table 8.7, p. 140 cCurrency Converslon of 5rl Lanka Rupes (LER} to USD
basad on rates In May, 1994

Solamen Ieslande: Eatimate of EBEWS Hational Educatlon Coordinator HRoase Wale based on
conversations with national government officials; Currency Conversion of Solomon Islands
currancy to UED based on average rakms in 2001

Fapua Wew Guinea: Dabta for 1%92 Public Recurrent Expenditure per pupll in primary education
caloulated based on Cepartment of Bducatlon {2401) and {2404) Table 16: Raticnal BEducation
Syatem budget appropriaticona, 2000=2005 and Table 17 Minlatry of Education recurrent budget by
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program, 199%-2005; Currency Conwversion of Papusa MNew Guineas Kina {(PGE] bto USD based on
rates in NHovembar, 1392

Data Analysis:

It is difficult to zero in on almples meagures to represent quality of educational
instrocktion within a classcoom. Howsyer it is important to monitor the guality and
efficiency of the education system. Teachers represent the most imporktant inpot in a
classroom. Accordingly, training given to teachers and class size have beasn combined
to creats an insightful composlte sub-indicater of the number of puplls per trained
teacher (PTTR) a3 an important measure of Quallty. Invariably, the financing of che
educational saystem ig alad an impartant determinant of 1te quality 1n terms of teacher
salaries, schogl bBuilding, play areas, svailability of edocational materiales in
classrooms mbtec. Educaticon finance in terms of cost per pupil (CPP] has thersmfore bean
usad as simpla sub-indicatar.
The Tirat pub=indicator PTTR goes a etep further than mere pupll=teacher ratlio to
measure LIf the teacher ie aultably tralned. A trained teacher is defined as one, "who
bas received the #inimom orgeanised teacher training (pre-secvice or in-secvice)
normally raquirad for teaching at the relsvant levrel in a given countey® (UNESOO 2004,
B.2397) .
FTTA measures the number of puplls sach trained teacher is expectsd to Instruct in a
clagaraam. OF course this s & h'_-.lp-r.-'r.hetlcal scenarla, in that the numbar of untrained
teachers who in the real world do inaktroct and sanage clagsrooms have oot been bracked.
Howaver this =msasure suitably monitors the long-standing ciwil society policy
position that teachars need to be sufficiently gualifised and tralned before chay ars
arpactad to take on thelr responsibllities. This concern has assumed spaclal
significance in South Aala where therse hag been an increaalng crend in recent years to
sppoint para-teschers wikth low pay and low gualifications on a conkractusl basis which
has lad to a perceaptible decline in gquality of aducation standards and pupil
mducational achisvements.
This ratis of puplls: trained teacher for sach country has besn comparsd agalnst ths
internaticonal benchmark ueed DYy Education Interpnaticnal [2002, p.l&) of 40:1 as the
minimal accepbable aora for pupil: teacher ratio and 1:20 as the besk aceeptable. The
later benchmark is based on inputs from GCE based on the assumption that countries with
less than 20 students per trained teacher should in fact be penalized for inefficiency.
The formula used to caleculate the marks cut of 100 for each country is as follows: if
Ehe ratio 18 greater than 40 and leag than Z0 then Che country recelwes @ acobe of 0.
For ecountries wikh ratios within thi®s range, the marks are computed based on bhe
standsrd sakatiskizal foarmula for inverae ratios (i.=. a low popil teacher rakis is gaod
and vice versal
= 100 - {Ratio - MWin) x 1040

Max = Min)
=100 - {Batio - 20) x 100

(40 - 20}
In obther words; at the two extremes if the country's PTTR is 20; the country would hawve
ascors of 100 ard 1f Che FTTR was 40, the country would have a score of O,
The second sub=indicator memsures CPP in terma of Fublic Currentc Expenditure on
Primary Education per pupil {unlt coat) in conatant 1998 USD.
The main abstacle for this indicator was dats awvailabiliky. Howewver paticnal
coalitions in Solomon Islands and Papua Hew Guinea have provided us with estimates from
national gowsrnment sources, For Paklstan and 5rl Lanka, alternative data has been
sourced for 1996 from Hatlonal Actlon Flane and academic publicatione respectively.
The aven bigger obetacle was in Che choice of an apprapriate benchmark for cost per
pupil. Initially we contemplabted using the methed adopted by Bruns =t al (Z003), who
mstimate the total cost and financing gap based on a country-by-country analysis for 47
low-income countries for the attainment of the Millennivm Development Goals (2004] and
Education for All {2000) by y=ar 2015, In the coursae of Chese simulaticons which
Incorporate cost of improving guality, efficiency and financing of education e.g.
pupil-t&azher ratis, spanding on inpuote sther than teashers, aveacage repetition
rates; government revenums as a pearcentage for esduwcation ebc, they estimate
rpenditure on primary education for the countries sampled, Howswer thelr counkbry
lewal astimatas ars avallable only for 5 low-Incoms countries dncluded in thils report
and ucility of Chelir reqlonal agyregatea has several limitatione for the micdle= 1 noanmes
countri=s in our analysis. Also there has been s rich debake among ciwil socisty
advocates regarding the inclusion of a unifors benchmark of 3.5 perceant of pear capita
GOF @3 a4 benchmark for average annual teacher salaries across varled national
contexts.
Therafore degpitCe Bruna eC al (2003) bBeling & statistically supericr meagure an &ll
counts, we hawve chofsen bo pss the older Delamsnics =t al [2D01] benchmarck {UNICEE)
which considers only mnrolment rates (instead of primary completion rates) to
determine the cost per pupil required to achievs MBS 2015. belamonica prowvides




counbry-specific benchmarks of average cost per pupil for all countries in our analysis.
Desplte the reservatlons expressed by Delamonica et &l that 'several country eskimates are
Aol robuat and detalled enough ©o B uged individual |:." -||'.I.'?-'I- we bellieve that thelir f!l]I.'II:'-EB
a3 an average Tor a 15 Pear E}E.I"i-i’.llj ghowuld E}EI:I'U'] de f auitable bencheark Tor thia edition of
the hzia Pacific School RBeport Card : 2041 (close ko the bage year 2000) . For fukbure
editions of the Beport Card, GCE/AZEPBAE could commission an slaboraks cost par pupil
counktry speclfic simulatlon exercise which willl include benchmarks for middle incoms
countriss and be baged on norme for Ceacher sajary E-:‘C'EFIT.-EDI'I':' Lo Educatian International
snd abher civil E-l:l{'i&t'\;' advocates,

. The Delsmonics «t al (2001} average cost per pupil dakta for the 15 year perciod 2000 - Z015 is
expressed in UED 1998 constant prices. The raw data monitored for mach country in this
Feport Card is expressed in terms of puklic current expenditurse on primary ecucation per
|:I'J|:I]1 in USD 2001 conatant FII:'iGEE-. Eor -i'I:II'I':FIEI‘.'lE{II"I With Delamonica et al'e (200]1) Enchmarks
the data was Cherefore convertsd Lo 19%8 USD conatant FIIiGEE- i':l'_-.' E-iI'I'IFI]ﬁI' l:ﬂ'-."iﬂll'llﬂ 2001 data
wikh Ehe converaion inde=x 1.O0E7.

Tha formula uvsed for calculating the marks out of 100 is the standard statistical
formulation similar to the one used for FTTR except that CEF 15 not an inverse ratic (l.e. &
small difference in CFF versus benchmark 15 good and vige-wersal. The ratle for Bangladaesh

i3 thus

= 100 - {(Benchmark - CPF) x 100
(Max - Min]

= 100 - (22 = 14y = 10 = 54
122 - 0}

AL Che two esCremesa, 1T Che CPF ia more than or egual to Che benchmark then the country
receives a seore of 100 and if the CPP ia 0, then the countroy receives 4 score of D.

" The scores for PTTR and CPP {(each cut of 100) are given maual waights of 50% each and added
together to compute the owerall score fro the indicator guality inputs.

Indicator 4: Gender Equality

Do 14 developing countries snsure that gender equality in education is & top priority? Measured
by UNESCO Bangkok Asia scorecard of gender equality and girls' edocation

Data Souroes:

1. Gender Equalikty sand Girls Educaktisn Asis Seorecard: Data and Caleulakisn® for all counbrises
was based on the Scorecard developed by Challender mt al [2D04)] for UNESCO Bangkok;
appendiz 1, Takle 1, p. 20, For Papua Mew Gulnea alons, we calculated the seorecard based on
data avallable in UNESCD (2004}, Table 5, 7 and 8 ard UNDEF (2003}

Data Analysis:

*  Gerder Specific EFA Tndex (GBI} used In Global Monltorlng Reperts 1z merely a simpls
avarage of gender parity indices of primary ard secondary gross enrclment ratios and the
adult literacy rate and admittedly does noC Fully reflect the agpect of the EFA goal
regacding "ensuring gicls' full Aand egual access b and achisvemenkt in basic «ducatison of
good gqualicy" [HHESCO 2004, p. 241) Due teo fairly good availability of data for the hsian
region as a whols UNESCO Bangkok had deweloped a Gender Egquality and Girls' Bducation
Soorecard in 1990 which was subsequently updated in 2004, The scorlng of the parameters in
this acorecard is based on the countries potential te achieve the 2015 Millennium
Develspment Goals and 1995 Beijing Declarakian.

¥ The indicator for gender eguality used in this School Report Card is entirely based on the
Challender et al {2004) methodology. This composite index is a weighted average [weights in
brackst) of sewvaral components which measure both enrclments and guality of the aducation
eyeiem for girls as followe:

= Heb Girlas® Primary School Attendance {in percent) Tfor the years 1392=2002 (X 1.25] .

= Girla" Eurvival Rake gwver 5 ye=arcs in primacy schooling (in percent) for bthe yeac 2000
1x 2.8]- twlce a5 Important as attendance and measura of the efficiancy and guality of the
aducation eystem for girla,

- @Girla" Secondary WEE for the year 2000 [x 1.75] = elightly more important then primary
attmndance as an indicator of progression and potential bo sducate future women teachers
and administrators with concarn for gender agual ity,

-  Garder Development Irdesx (= 2.5] from the UMDF (2002] Human Development Raport - twice as
imporktant ax primary atbtendance a% an indicator of women's' statux in socieky) . The GDT is
an index which reveals the gender disparities in the life expectancy at birth, adult
Literacy rate and incoms.

" In order Lo axpand Chlis scorecard to Faciflc countrles Che same calculationa ag the Aala
Soorecard were computed Tor Fapua MBew Guinea. Howewver due to lack of data on GDI ard
survival rake ko grade 5, it was impossible to compute bthe score for Soloemon Islands. For
Eri Lanka while Challendar st al [2004)] mantion the existence of an alternative sstimate of
HER bkased on historical and gqualitative studles of (Little 1%%9, Gunawedana 20023}F, it was




falt more appropriate for cross-country comparisons to stick with guantitative
survays and officlal figures of HWER for 5rl Lanka as quoted In the Asia
Scorecard Ltaell.

Unfortunately, due to lack of data on Surviwval te last grade for girls in secondarcy
mducation, this parameter has not besn incorporated in the hsia Scorecard. Also, while
the HMDE"s (2003} Gerder ERpowsrment Measurs (GEM] lnoex - which calculates gender
Inegquallity In three basic dimensicns of seats In parliament held by women, female
laglslators, senior managers; female professicnal and technical workers: and
ratioc of eztimated female to male earned income - would have besn & mare spitable
measure, dus te lack of data GOT has been used as a proxy for GEM.

Indicator 5: Overall Equity

Do 1d developing countries sopport overall equoity in sdocational attainments? Do 12
beveloping countries support owerall egquity in educational attainments? Measured by
parcantage inequality in edocaticnal attainmants of 15%-15 year old poorest 40 parcent
famales to the pichest I0 percent males in Geads 9

Data Sources:

1.

Percantage Inequality in Eduoational Attaioment of 15-19% year old Poorest 40
percentage Female to the Richest 204 Male in Grade 9: Updated datasets maintained by
Horld Bank based on Filmer and Pritchett (1999}

Data Analyals:

1}

2)

This index provides a spcecinct picture of disparities in edocational achievement based
on gender, incoms, rural-urban dichotomy and inter-state differance within countries.
This index uses raw datasets based on Filmer and Fritchett (199%9) . They have coeated a
unlgue compllation of household data sets based on Demographlc angd Health Survewys
[CHS); the Moltiple Indicator Cluster Surveys [MICS2}: the Living Standards
Weasuremeant Stody Socesys [(LEMS); a8 well ag other country-specific Integrated
Houzehold Surveys [IHS) Such as socip-#conomic Surveys ebe across a spectrum of 35
countrias
Thizs indicator measures percentage Inegquality in educational attalnments of 15-1%
year old Pooreatb 40 percenCage Female to the ERlchest Z0% Male In Grade 9. For
Barglad=sh, the scares can be interpreted as follows: 57.5 percent of the richest 20%
bays (Rish2DM) complets grads 9 whils only 4.0 percent &f the pogceskt 408 (PoordOE}
girls complets grade 2 among those currently aged 15-19%. In contrast VWietnam with a
lesser degree of ineguality has figures of B2 [Rlch20M] and 43 (Foorddfl percent
regpectively.
To obtain m percenkbage inequality sooce from thege raw figures bthe fol lowing standard
statiztical computeation was used
i.e. Rich20M - PoprdQF x100

Fich2 (M + PoorddF
This ensured that a country 1ike Hepal which has a RicZDM attainment of only 3% % (low
bage) and 6 PooddF of 3 % is penaliaed Juet as much as Indie with comparative figurea of
Ric20M o«f 76 % (high base) and PoodOF of B.4 %, despite Nepal having a low base of
mducational attainment for even the richest boys. The marks for overall sguality oot of
100 were computed through the fellowing simple caloulation as
=[10# = parcentage inequality scores).
Onfortunately, for the E{IHFII.'II'.-EI[i{II"I of thia indicator datea was not avallable for
Halaysia, China, and Solomon Islands which hawve nobk conducokted any of these
internaticonal surveys used by Pritchett and Filmer {1298) in their computations. For
g8rl Ianka the last avallable DHS survey of 1387 1s too old for comparison. In order to
companiate for thess factors, wea hawe
penaliaed Srl Lanka, Malayais, Ching and Solemon Talands with a score of zere and grade
of F for failing t& provide daka in the internationally recognised surwey standards and
reduced the weightage of marks for this indicator to 4 percent only in the owerall
indicator to ensure that that lack of data on this indicator alone doss not affect the
owvarall scorss of the counkbries dramatically



Overall Indicator

Bow do 14 developing countries provide free and compulsory basic education of good guality to
their citizens?

The preference would have been te have & simple average of all 5 indicatera. However due to
the lack of dakta for Indicator 5 on overall equity in 25 percent i.e. 4 of the 12 countries
stodied, it was decided to reduce its weight to 4 percent and give an egual weight of 24
percent to the other 4 indicators

The overall grade was then calculated as followa:

At Grester than and Equal ta 81
B: 71 - @b

£ E1 -0

D: 51 = &0

E: 41 = 50

F: Less than and Equal to 40

Suggestions for forther indicators and issues to be resclved

Incantives for Education: School Maals, Schalarships

Unfortunately we were unable to find comparable surveys across the Asia Pacific region en
the provision of free school meals. In future editions of the report card, it would be
useful to include this data as the benefits of school meals are manifold in terms of
increasing enrcllment {(as an lnsentive te enrell child labourers, glrls) and educational
attainments due to increased attention epan {FROBE 1%93%) survey indicates that majoritcy of
children in India go to school on an empty stomach especislly among poor familiss,

Iht-l for ECCE,; Secondary Education and Adult Literacy

Comparable data on user fees applicable for ECCE, secondary education and adult literacy 1s
not available and therafore indicator 2: atate action focusas only on primary education.
Similarly, comparable data and benchnarks for PITR and CPP applicable for ECCE, secondary
edocation and adult literacy are also wnavailable and therefore indicator 3 measures only
quality inputs in primary education

Huanced computaticns for Cost Par Fupil

For CPP it weuld have been ideal to compare dats based on purchasing power parity (PEP)
orfand as a peroent of GHE per capita. Eowever data for all eountries on this parameters and
benchmarks for the same were not gasily avallable and we have thersfore measures CPF in
terms of congstant prices

Rorpas countrles, expanditure on education La spent largely on teacher salaries and capital
coats for expansion and maintenance af the school infrastructure buildinga, desks,
blagkboards. However it is also important to ensure that sepfficient monies are devoted to
educational materials within classrooms. Unfortunately, due to lack of data we were unable
to devise a sophisticated measure of the various sub-components of education finance and
preferred to settle for a almple collation of Pubklic Current Expenditure on Primary
Edusation per pupil in constant USD prices.

References

Aturupane and Abeygunewardena 2000, 'The Costs and Flopancing of Primary Education® in
Litels (2000), Primary Education Reform in Sri Lanka Chp 8, Edusational Publications
Department, Ministry of Education and Higher Education, Colaomba.

Broijn, B. de {ed.} 2002, Report on the 1999 Sclomon Islands Population and Housing Census:
Rnalysis. Honlara: Statistics Office

Bruns, Minger, Rakotomalala 2003, Achleving Universal Frimary Education by 201%: A Chance
for wery Child, Washington DC, World Bank

Bureaw of Poliay and Planning 2000, Assessment on Educatien for A11, OFffice of Permanent
.S-m:rntury. Ministry nf Edncutil:m, Bang"lmk. January Retrieved Juns 10, 2005 from
CAMFE 2000, 'ﬁducatwn Watech 2000, A Quastion of Quality: State of Primary Education in
Bangladesh, Volume I, Major Flodinga: A Synthesis, Campalgn for Popular Education, Dhaka,
The Univeralty Freas Limlted

2005, Educatian Watsh 20034, Cuality with Equity: The Primary Education hgenda,
I:.'."un'pmgn for Popular Edocation, Dhaka, The University Press Limited

Challender, Eajagopalan and Unterhalter 2004, 'A Scorecard of gender eguality and gicls®
education in Asla, 1%90-2000°; Beyond Access Froject (Institute of Education, University




. =

- = =
i =
e — — | E———————— e "R

e — —— ] e i e

of London and JXKFAM G2, Report Propared for UHESCO Bangkok, September
Committes on EFA Year 2000 Assessment 19%9; Education for AlLl: The Year 2000
hageasment, Flnal Country Report, Part II Analytical Section, Colombo. Retriewved May
27, 2005, fro@d hitprSYweed opesco.orgfwef/oountryreporte/ard lanks//contents, html
Delamonica, Earique, Santosh Mahrotra and Jan Vandemcortelse 2001, "Is EFR Affordable?
Estimating the Glcbal Hinimom Cost of "Education for ALl'. Innocenti Working Paper
No, 87. Florence: UNICEF Innccenti Research Cantre
Department of Education 2000, Educatlon Statlatics, Corporate Data Branch, Government
of Papua Hew Guinea

{2004}, 'Proaperity through Self-reliasnce', 2004 Aonual Report, Government
of Papua Hew Guinea
Departmant of EBducation and Human Resource Develcocpment 19599, Solomon Islands,
Haticnal Action Plan, Retrleved May 20, 2005, {from

hitp:/feww? unesoo . orgfeed foountrereports fsolopon isliands  rapport 2.hitml
Department of Elementary Education and Literacy 2003, Kational Actien Plan for EFA,
Ministry of Human Besource Development, Government of India, Hew Delhi
Department of Finance and Treasury 2001, The 2001 Budget, Government of Papua Mew
Guinea, Retrieved May 22, 2005; from pitp:/ hudaet?00]l, Loeasucy, Gov, oy
Dreze J, J3en, A, 19%5, India: Economlc Development and Scclal Cpportunicy, Wew Delhi,
Ozfard University Presa
Education International 2002, Educational Internaticnal Quarterly, Volums VIII, 3=4,
Double Issue, September-Oecember; Belgium

2004; Bducation is a Fuman Right, Barcmeter of Human and Trade Unicn Rights
in the Education Sector, Belglum, Education Internaticonal
Filmer and Pritchekt, 13599, The Effect of Household Wealkh on Educational Attainment:
Evidence from 35 Countries. Population and Development Beview 25 (1] . Retrieved May 22,
2005, f£rom hbtp:lwe, weeldbank.crglresasrchiproiactaladattain/adattain, him
GCE 2003; "Must Try Harder A School Beport on 22 rich countries' aid to basic
education in developing countries’, Global Campaign for Educatlon, Belgium
Governmant of Solemon Ialands 2002, Enrolment Suevey, Ministry of Edusation and Human
Resaources Development . Retrievad May 27, 2005, from
hELRL e, SRC. SR NESprlandcount oyl b Stata/ Sockal /Bduc. hem
Ministry of Education 1998, PFakistan Country Report: Year 2000 Assessment, Government
of Fakistan; Islamabad,; Eetrieved May 23 2005, from

hitpr/fewed  upesgo  orglwef foountryreporca/pakistan/rapport 2 0. himl
Ministey of Eu:lun:at.lnn 2003, school Censua 2003, Gewernment of 5ri Lanka, Retrieved May
15 Z005 frem 1
Hational Co-ordinatiom Farom EBducation for All 2003, Hational Plan of RAokian:
Indopnesia's l‘.dumtinn for A].l. EDEIH 2015, Gmr-lmﬂnt ut’ Im:ll:mutl H-ll:timrl-:l H-l._'.r 25.
2005 hitp; i 5 1
ai.ul.m:uﬂ..nl.i
FECBE Team 1%9%, Public Report on Baslc Bducation in Imdia, Delhi, Oxford Univeraity
Preas
Socialist Republic of WVietnam 22003, WVietnam Mational EFR Rction Plan 2003-2015,
Hanoi, Juna
UNESCO 2002; EFA Global Honitorlng Report 2002, Bducationm for All: Is the World on
Track, Farias, UNESCD

2003, EFA Global Monitering Bepoart 2003=4, Gender and Education fer ALl The
Leap to Equality, Paris, OHESCO
UHESCO 2004, EFA Global Monitoring Report 2005, Education for ALl: The Quality
Imperative; Farls; UNESCD
UNDE 2001, Human Development Report, Haking MHew Technologles worek for Human
Development, Oxford University Presa, Hew York
World Bank Z004, User Fees in primary Eduvcation Raja Bentacuet Kattan, Micholas
Burpett, Edocation Secteor, Human Development Hetwork, World Bank Publication,
Washington
Uniced Wations 18%5, Beljing Declaration, Platform for Action:. Mlaslon Statement
Glabal Framework, World Sumaik for Secial Development, Copenhagen

2000, United Hations Milleanium Declaration, Resolukion adopted by the

General Assembly, {(United Nations ASRES/55/2)
s i opgdnd Ll eaplumddeclaration fagesside . Wt




Report Team

This report was written by Swati Marayan and Vera Razon. It was coordinated by Maria
Lovrdes Almazan-Ehan.

This report could not have been completed without the support of several pecple. We are
grateful to Anne Jellema, Ben Phillips, Arabella Fraser, Jaya Warayan, Greg Vargas III
for their comments and advice. We alaso deeply appreciate the waluable support and
assistance of the ASPBAE staff at the Mumbai Secratariat, New Delhi and Canberra.

This report has been particularly enriched by the inputs and comments of several
naticnal education campaign coalitions: E-Het for Justice (Indonesia), E-Het
Philippines, Wational Coaliticn for Education (India), GCE MWepal, Pakistan Coalition
for BEducation, Coalitioan On Education of the Salemon Islands, Mational Coalition for
Educational Development {(Sri Lanka), Campaign for Fopular Education (Bangladesh). Cur
special thanks to them.

GCE

The Global Campaign for Education, an international coalition of natiocnal ciwvil
socliety ocrganizatlions, lnternational NG0e and teachers' unlensa 1a active in more than
100 countries. GCE members include Action Aid, CARE, Education Internaticnal, Global
March Rgainst Child Labowr, Save the Children Alliamce, Oxfam, World Vision and
reglonal alliances such as ASPSRE, ANCEFA and CERAL who hawve worked for decades to
promote literacy and ensure a guality education fer every child in the developing
warld.

The Global Campaign for EBEducation prosotes education as a basic human right, and
mobilizes public pressure on goveraments and the international community to fulfil
their promises to provide free, compulsory public basic education for all people; in
particular for children, women and all disadvantaged, deprived sections of society.
The campalgn ia driven by the conviction that quality education far all ia achlievable,
and with immense concern for the costs of failure. The GCE baliewes that in an
increasingly knowledge-based econcmy, exclusion from educaticn will translate inta
growing poverty, lnequality and deprivation.

ASPEAE

The Aslan South Paclifie Bureau of Adult Education (ASPBEAE) is a reglonal asseclatlon of
oyer 200 member organisaticns across 30 countriesa. Established in 1964, ASEBRE is
committed to bullding an Asia South Pacific network dedicated to advancing equitable
acceas to relevant, gquality and espowering educaticn and learning opportunities for
all pecple, espacially the moat marginalisad.

ASFBAE's priority issues are: 1) Bdult literacy and education for all; 2} Education for
women's empowerment; 3) Indigenous pecples' educationy 4) HIV/AIDS education; 5)
Education for active citizenship and good governance; 6} Education for peace and
conflict prevention; and 7) Education for displaced peoplea. These thematic areas are
pursued within the framework of gender justice and from a rights perspective within the
dissourses on poverty eradication. Three gore strategies guide RSPBAE's work- policy
research and adwocacy: bullding strategle partnerships and cellaborations: and
capacity-building and leadership development.

This is an indapendant report and does not nacessarlly reflect the views of all membars of Glsbal
Campaign for Education oF Aslan Scuch Fasifle Bureau of Adult Educatlcn




A 'School Report' of 14 Developing
countries in Asia Pacific to investigate
&g their commitment to Basic Education

This report analyses if governments are delivering
on their promises to provide free and quality

. basic education for all, Using the format of a

: o~ 'school report', this publication ranks leaders of

' 14 developing countries in the Asia Pacific region
as 'class leaders' or 'poor performers' based on
their actions to provide basic education for all.

Offering a detailed ranking of countries across

the Asia Pacific region, this report provides a

guide for citizens to appraise governments'

performance in aducation and what each country

must do to improve., In the year 2005, when the

first of the Millennium Develcpment Goals targets F B

’ffgffff - ensuring gender parity in classrooms - will be { i

a A missed in 75 countries world-wida, this report ]
- seeks to serve as a wake-up call to world leaders . et

and citizens alike that governments 'Must Do \ 't
Better' to make education for all a reality.
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